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Abstract 
The purpose of the present study is to explore the first lesson planning experience of the teacher trainees’ and identify their 
reactions. The participants of the study are 150 second year teacher trainees studying at the English Language Teaching (ELT) 
department at Uludağ University, Turkey. The data is collected by means of examining the lesson plans of the teacher trainees 
and the analysis of their comments. It is determined that lesson planning experience has a positive impact upon the teacher 
trainees and it enables them feel like real teachers.  However, the results emphasize that when planning, teacher trainees face with 
problems like formulating objectives and selecting appropriate activities for certain stages. Main challenges include  teacher 
trainees’ hesitations about the process, timing difficulties, problems in sequencing and selecting activities, providing effective 
transitions and finding sources. 
© 2012 Published by Elsevier Ltd. Selection and peer review under the responsibility of Prof. Dr. Ferhan Odabaşı  
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1.  Introduction 
“Even the most talented dancer in the New York City had to work hard to succeed” Talent alone is not enough. 
“Good teachers are born, not made” but teachers can improve (Pinsky, Manson, & Irby, 1998, p. 207). 
One of the important factors in a teacher’s improvement and professional development is “Reflection” (Pinsk & 
Irby, 1997). Particularly, anticipatory reflection is crucially important for teaching and it includes all sorts of 
preparation prior to teaching such as organizing the content, selecting materials and teaching strategies, and 
preparing instruction according to the needs of a particular group of learners.  
Lesson planning also is an important process in teacher trainees’ gaining experience since it forces them to reflect 
on what to teach, how to teach and how to  evaluate (Yıldırım, 2003). However, lesson planning is demanding and it 
is observed that teacher trainees have great challenges within this process such as determining the objectives of a 
lesson, and selecting and organizing activities that will be appropriate to both students' level and interests. 
Beginning teachers suffer from the same problem and research results indicate the fact that most of the beginning 
teachers do  not arrive in school by having been taught how to plan at the university (Mutton, Hagger, & Burn, 
2011). 
Unfortunately, there has been little research on pre-service teachers’ lesson planning experiences. Gafoor and 
UmerFarooque (2010)  examine 74 pre-service teachers’ feelings about lesson planning The results indicate the 
main difficulties as follows: Choosing appropriate learning experiences, deciding and allotting time properly, 
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identifying and developing proper learning aids, sequencing the lesson, and specifying instructional objectives. 
Ruys, Keer and Aelterman (2012) also examine pre-service teachers’ lesson plans and indicate that lesson planning 
is an important aspect of the professionalization of teachers. They analyze the lesson plans of second year pre-
service teachers and report that pre-service teachers are quite successful in designing appropriate learning tasks, and 
developing adequate learning materials. Their weaknesses include writing social objectives, rules and agreements 
for collaborative work. Other research studies deal with the more practical side and suggest guidelines, models or 
templates to assist pre-service teachers as they learn to create their own lesson plans (Ur, 1996; Hernandez, 2007; 
Ruiz, 2009; Liyanage &Barlett, 2010; Rusznyak & Walton, 2011;  Theoharis & CaustoTheoharis, 2011). 
Since there is limited attention in the literature on teacher trainees’ lesson planning skills, this study aims at 
gaining insights about the strengths and weaknesses of the teacher trainees in terms of their first lesson planning 
experience. 
2. Methodology 
2.1. Participants 
The participants of the study are 150 second-year teacher trainees studying at the ELT department at the Faculty 
of Education, Uludağ University, Turkey. All of the participants are taking ELT Methodology I course as part of 
their curriculum in their pre-determined sections by the same instructor. The course is designed to get teacher 
trainees to be acquainted with the demands of teaching profession and help them gradually create their own teaching 
strategies as prospective teachers. It is a compulsory, 4-hour course given weekly to  all 4th term teacher trainees 
both in theoretical and practical sessions. After getting brief information about the theoretical presentations , teacher 
trainees are asked to develop their own work for practice sessions.  
2. 2. Data collection 
 
After teacher trainees are given an overview of different lesson stages and approaches to lesson planning and 
course design, they analyze sample lesson plans and then asked to develop their own. In order guide the learners 
about the content of the lesson and to be able to maintain that they will be dealing with similar experience, all six 
group of teacher trainees were given a reading text taken from course books for high school level English as a 
foreign language (EFL) learners.  The texts are all accompanied by their pre- and while-reading activities and 
teacher trainees are asked to prepare a lesson plan using the given materials according to the suggested lesson plan 
format. To be able prepare a 45-minute lesson plan, each trainee needs to order the activities, arrange and select 
them for different stages, and add alternative ones. Since no post-reading activity is given ,it is the teacher trainees’ 
duty to prepare an appropriate production activity for the given situation.  
Besides the lesson plans, teacher trainees are also asked  to respond to a questionnaire, consisting of open-ended 
questions. In these questions, teacher trainees are asked to reflect their opinions about the planning procedure and 
asked to share their comments about the parts that they think they are successful or rather less successful. 
2. 3. Data analysis 
For data analysis, all the collected lesson plans are examined and evaluated in two aspects: whether they include 
well written, appropriate objectives for the given task or not and whether they include a suitable post –reading 
activity or not. These results are presented quantitatively in frequencies and percentages. Open ended questions are 
analyzed qualitatively and categories are formed according to common patterns emerge in the data.  
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3. Results and discussion 
After examining all 150 lesson plans prepared by the teacher trainees, it is found out that 89 participants (59 %) are 
able to write the lesson objectives properly. On the other hand, the rest 61 students (41 %) could not write suitable 
objectives to the lesson plans they have prepared. Such a fact indicates the need to emphasize objective formulation 
more to teacher trainees. The quotations below represents teacher trainees’ further comments on writing objectives:     
 
‘The main material of the lesson was a reading passage. And the activities were about  
reading  comprehension. So, it wasn't hard to determine the overall aim’ (1-8). 
 
 ‘A reading text is given and my overall aim is to develop my students' reading comprehension skills.  
To do the activity in the practice stage students should understand the message. I can write down easily’ (1-12). 
  
‘My first lesson planning was more difficult than I think. Maybe they will be easier from now on.  
I had  a bit difficulty in determining objectives, but overall and instructional ones’ (5-19). 
 
In terms of selecting a post-reading activity, the teacher trainees are quite unsuccessful. Only 37 teacher trainees 
(25 %) could be able to achieve the task. However, 113 teacher trainees (75 %) were unable to select an appropriate 
post-reading activity to the given task. Such a finding needs to be taken into consideration seriously when designing 
the syllabus of ELT Methodology courses for future academic terms. That is, we need to highlight different sorts of 
activities suitable for different stages of a lesson more. 
With regard to teacher trainees’ comments about lesson planning procedure, the following categories are formed 
depending on the reoccurring themes in the data. 
 
  "FEELING LIKE A TEACHER" 
‘To prepare a lesson plan for students, to teach them an information is a pleasure. This makes me feel  I am a 
teacher’ (2-10). 
 
 ‘Lesson planning was very exciting for me because I felt that "Yes, I really be a teacher and I love my  
 job’ (4-12). 
  
 'It was enjoyable for me and I was excited. I feel I were a teacher really’ (5-11). 
 
'I enjoyed very much while preparing lesson plan because I felt as a teacher. It was a good experience for me since I 
will be a teacher two years later’ (5-15). 
 
'For me I have an interesting experience during this process. I made a lesson plan as if I were a teacher. I feel like a 
teacher.’ (6-8). 
 
 In the following ones, we may notice the challenges the teacher trainees face with: 
 
  "HESITATIONS" 
 
 ‘I wasn't sure whether I must write whatever in the lesson. Actually I don't think that was a good lesson  planning 
because it was short and so it wasn't clear. Unfortunately, I think I wasn't successful for the first  lesson planning’ 
(1-5). 
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‘Yes, it is really my first lesson planning and I have had both some pleasure and problems through the  process. 
First of all, I had some difficulties about where I should begin. Of course I knew the stages But I  couldn't decide at 
the beginning’ (3-14). 
 
'This was my first lesson planning experience. I had difficulties while I was preparing lesson plan. I had worries about 
whether it would be an effective lesson plan for my students or not, whether they would enjoy the activities or not and 
whether time would be enough for them or not’ (4-1).  
  
'This is my first lesson plan and it makes me excited. I have some  difficulties while preparing it because I have no idea 
what I will produce at the end’ (4-2). 
  
 ‘For me it was difficult to prepare a lesson plan. I realized that I have many problems  about how to write a lesson plan. 
Also, it is very hard to decide the activities which will be applied in classroom. I tried not to get bored students but at 
the same time a good lecture is important. It is very hard to keep them in balance while lecturing but this lesson plan 
was a good experience for me’ (4-4). 
  
"TIMING DIFFICULTIES" 
As seen in the responses of the teacher trainees, timing is the major problem most of them suffer from. 
 
‘Timing is a problem mostly because in practice you cannot know how the things go. You should  be more experienced 
to handle the timing issue’ (1-15). 
  
 ‘I think, the most difficult part was arranging time, because it is a flexible case related to how the lesson was going’  
(3-17). 
  
 'We don't have that kind of experience so it is a bit imaginary to give time’ (4-28). 
  
 "Deciding part of the time limits was hard. Because activities could take more time than expected. So I try  to limit 
flexibly (5-2). 
 
'During this lesson planning, selecting the subject, overall and behavioral objectives were the easiest parts for me. I 
could do them immediately. But, deciding the time of stages wasn't easy. I thought a lot how much time would be 
suitable and I can't decide immediately. This was the most difficult part for me" (6-10). 
   
"SEQUENCING ACTIVITIES" 
 
 "It was enjoyable and I did it willingly because it's a useful working and I know that I will need these  
 information in the future. I felt I was planning a lesson really. It was a pleasure. It had easy and difficult  parts of 
course. I had difficulty in ordering the stages and activities. " (1-2). 
  
‘The pleasure is I feel myself like a teacher so I start teaching something so it's nice. Problems are deciding  the 
activities (Which one will be the first, which one is harder?’ (1-20). 
 
'This was a good experience but a little bit hard. I had a difficulty while arranging the order of the activities.  I wanted 
them to be in sequence’ (4-15). 
 
 'To put the activities in an order was the most difficult part. It was the first experience and I was excited’ (6-4). 
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"SELECTING ACTIVITIES" 
 
'I understand that it s not so easy because we should think every details of the lesson. Deciding activities according to 
students' level and age force me’ (5-12). 
 
  “TRANSITIONS” 
 ‘The hardest thing was to put a link between the stages’ (5-1). 
   
"FINDING SOURCES" 
 ‘Where can I find activities? I think they are all very hard to find’ (1-20). 
4. Conclusion 
The study is important since it sheds light on an important issue like lesson planning. By the help of the study we 
get an idea about the voices of teacher trainees on lesson planning. It is probable that, teacher trainees may be given 
more opportunities to attempt to prepare their own lesson plans and reflect on the others’. One of the major 
problems in the lesson planning process is the formulation of objectives. So, we, the teacher educators, need to 
provide concrete examples of writing suitable objectives. We may also give particular attention to issues like how to 
select appropriate activities for a particular group of learners, how to sequence the selected activities, how to provide 
effective transitions, and how to manage time effectively. Since some of the teacher trainees declare their 
willingness to learn more about different material sources for EFL learners, this could be added to the content of our 
classes. The results of this study are also similar with the ones obtained from other researchers such as  Gafoor and 
UmerFarooque (2010) and Ruys, Keer and Aelterman (2012).    
Since the study is limited with one particular group of teacher trainee and one single lesson material, for further 
research we may focus on different groups and language contents for a deeper understanding. 
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